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	Look for
	Strategies

	Learning
	· Marked interest in a particular area

· Excellent memory (often visual)

· Highly intelligent
	· If the student appears passive, try to verify his understanding of new material 

· Clarity about your expectations during a learning activity

· Link new material or new skills to those already learned

	Directions
	· Anxiety, especially when your student doesn’t know what is expected of him
	· Try to get his attention before giving directions

· Clearly describe important information.  Use symbols or written descriptions when possible

	Class work and Exams
	· The needs to do a lot of revision
· Fear of failure
· Tendency to take everything to heart
· Tendency to take things literally
· Ability to work hard
· Well-developed ability to memorize
	· Allow for extra time (as prescribed by AccessAbility) to produce in-class work
· Allow student to listen to oral instructions given for an exam before he leaves to write his exam in AccessAbility

· Ask if he has any questions after work has been submitted

· Clearly indicate errors on exams or work that has been submitted

· Oral presentations can be very challenging as they demand abilities that are still in process of developing – begin with formative evaluations in small group settings

	Assumptions and norms
	· Doesn’t always understand wordplay, jokes, irony, double entendres, etc.
· Difficulty in decoding non-verbal communication and social cues
	· Pair verbal demands with gestures or in writing, name the feeling that goes with the instruction:  “I feel impatient when you frequently interrupt with questions.” 
· Use visual cues, schemas, diagrams 

· Use symbols that can be associated with written and oral language, for example Ψ for Psychology

· Display the course schedule at the beginning of each class

	Transitions
	· Can be upset by small changes that you may perceive as minor
	· Explain changes
· Forsee transitions whenever possible and give advance warning
· Explain how learning the new skill will be useful

	Group Work
	· Difficulty making contact socially
· Difficulty imaging what another person may be thinking or feeling

· Lack of tact
	· Encourage your student to find a role that he is more comfortable with, or a responsibility within the group eg. note-taker, time-keeper
· Select a partner or a group that you believe will be more sympathetic 

· Find a way to give feedback about his behavior in the group 

	Class Dynamics
	· Can have difficulty understanding his impact on others

· Doesn’t always ‘get’ the importance of social contacts

· Appears standoffish, or can display

· Great volubility
	· Clearly establish goals and expectations for each session
· Repeat instructions as needed

· Remind your student that classmates can intervene, play an active role, ask questions, etc.

· Limit the number of questions or comments and devise a way to answer what may come up outside of class

· Ask the student if he or she is comfortable with speaking about his condition to other members of the class.
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